
 
Sample successful Social and Historical Submission 
 
The proposal marked up here received unanimous approval from the Social and Historical 
Subcommitee.  Key elements for its success are indicated within. 
 
 



Note the clear statement of outcomes.  The documenta�on of 
the alignment of those outcomes with College CASE 
requirements is helpful, but not necessary.    

Text example for Part Three, the Learning Outcomes for the Proposed Course.

1. Explain how African cultural expression 
in the Americas was transformed over time and cite examples of the diversity of daily life, religion, social organization, 
and politics of cultures with African origins in the diaspora (CASE S&H 1)  2. Critically assess how the art of the 
Black Atlantic was shaped by politics, religion, and culture of the time, and how its contact and conflict with major western 
colonial powers can shape our understanding of the transatlantic slave trade (CASE S&H 2)  3. Describe the history 
of the transatlantic slave trade from its beginnings in the mid-16th century to its end in the late 19th century and articulate 
its effects on works of art and cultural expression throughout the African diaspora, including the ethical implications 
of the slave trade and its intersection with human migration and conflict (CASE S&H 3)  4. Write an essay that incorporates 
independent research and resources from the course and demonstrates an understanding of how African art and 
cultural traditions were shaped and transformed throughout the diaspora (CASE S&H 4)  5. Demonstrate a thorough knowledge 
of the art and material culture of the African diaspora in the context of the transatlantic slave trade, including but 
not limited to countries such as Cuba, Haiti, the Dominican Republic, Jamaica, and Brazil (CASE GCC 1).  6. Explain how 
the forces of colonialization, the economics of the transatlantic slave trade and resource extraction, and the cultural transfer 
that accompanied these phenomena shaped 300 years of artistic production throughout the African diaspora (CASE 
GCC 2).  7. Write knowledgeably and with appropriate terminology about the material culture of the African diaspora 
using the scholarship of critical race theory as an interpretive framework (CASE GCC 3).

Note the clear statement of outcomes. The documentation of the alignment 
of those outcomes with College CASE requirements is helpful, 
but not necessary.



This is the opportunity to show the alignment of course 
outcomes with IUB GenEd outcomes.  Some proposals here 
simply paraphrase the GenEd outcomes, which is unhelpful—
please show how your course explicitly achieves the learning 
outcomes of an S&H course.  If the course will do so via 
specific assessments, indicate that in this sec�on of the form. 

Example for Learning Outcome 1 - Students who complete the Social and Historical Studies requirement will demonstrate knowledge of human cultures based 
on an understanding of history, social situations, and social institutions.

BEGIN EXAMPLE. 

Students who take ARTH-A156 will be able to explain 
how African cultural expression in the Americas was transformed over time and to cite examples of the diversity of daily life, religion, social organization, 
and politics of cultures with African origins in the diaspora. These forms of cultural expression include painting, architecture, tattooing and scarification, 
figures, textiles, and many different applications of Graphic Writing.

END EXAMPLE.

Example for Learning Outcome 2 - Students who complete the Social and Historical Studies requirement will demonstrate the ability to think critically and creatively. 


BEGIN EXAMPLE. 

Upon completion of this course, students will be able to assess critically how the art of the Black Atlantic was shaped 
by politics, religion, and culture of the time, and how its contact and conflict with major western colonial powers can shape our understanding of the 
transatlantic slave trade. Coursework requires students to describe the history of the transatlantic slave trade from its beginnings in the mid-16th century 
to its end in the late 19th century and articulate its effects on works of art and cullural expression throughout the African diaspora, including the ethical 
implications of the slave trade and its intersection with human migration and conflict.

END EXAMPLE.

Example for Learning Outcome 3 - Students who complete the Social and Historical Studies requirement will demonstrate skills 
of inquiry and analysis.

BEGIN EXAMPLE. 

Midterm and final exams will require analysis of works of art in light 
of key concepts drawn from readings and lectures. A 5- to 7-page paper incorporates independent research and resources 
from the course and demonstrates an understanding of how African art and cultural traditions were shaped and transformed 
throughout the diaspora.

END EXAMPLE.

This is the opportunity to show the alignment of course outcomes with IUB GenEd 
outcomes. Some proposals here simply paraphrase the GenEd outcomes, 
which is unhelpful� please show how your course explicitly achieves 
the learning outcomes of an S&H course. If the course will do so via 
specific assessments, indicate that in this section of the form.



This outcome is par�cularly important for S&H, as the commitee sees this outcome as 
demonstra�ng theore�cal methodological competencies for work in S&H. 

Most successful S&H courses reflect some aspect of each of the five S&H learning 
outcomes, although it is technically not required that all five are met. 

Example for Learning Outcome 4 - Students who complete the Social and Historical Studies requirement will demonstrate quantitative and/or qualitative 
literacy through theory and methodology.

BEGIN EXAMPLE. 

Lectures and assignments will require students to write knowledgeably and 
with appropriate terminology about the material culture of the African diaspora using the scholarship of critical race theory as an interpretive framework.

END 
EXAMPLE.

This outcome is particularly important for S&H, as the committee sees this outcome as demonstrating 
theoretical methodological competencies for work in S&H.

Example for Learning Outcome 5 - Students who complete the Social and Historical Studies requirement will demonstrate intercultural and/or civit knowledge.

BEGIN 
EXAMPLE. 

The course will consider the cultures of the African diaspora from multiple perspectives and will  explore how politics, 
religion, and culture influence the art of the Black Atlantic. It will focus on works of art and cultural expression that emerged when cultures were brought 
from Africa to the Americas through the slave trade and came into both contact and conflict with major western colonial powers.

END EXAMPLE.

Most successful S&H courses reflect some aspect of each of the five S&H learning outcomes, although 
it is technically not required that all five are met.



This statement is extremely important.  The “course 
characteris�cs” describe atributes of S&H courses that are not 
necessarily reflected in the learning outcomes. 
 
Use this part of the form as an opportunity to show the 
subcommitee how to read your syllabus—so that the learning 
outcomes and characteris�cs are readily emergent to a 
commitee with varying degrees of subject-mater exper�se. 

Example course characteristics.

EXAMPLE START.

This fundamentally intercultural course (GEN ED S&H 5) is a survey 
of African cultural expression in the Americas, including contemporary Afro-Atlantic religions such as Palo Monte and 
Abakua in Cuba, Gaga in the Dominican Republic, Revival, Obeah, and Kumina in Jamaica, Vodun in Haiti, and Candomble 
and Umbanda in Brazil. It considers the cultures of this African diaspora from multiple perspectives and explores 
how politics, religion, and culture (GEN ED S&H 1) influence the art of the Black Atlantic.  Works of art and other cultural 
expressions are not simply studied as artifacts or masterworks but rather as the products of contact and conflict, emerging 
as the slave trade brought Africa to the Americas through the endeavors of major western colonial powers (GEN 
ED S&H 1 and 3). In class discussions, written exams, and a research paper, students are required to analyze the ways 
that the forces of colonialization, the economics of the transatlantic slave trade and resource extraction, and the cultural 
transfer that accompanied these phenomena shaped 300 years of artistic production throughout the African diaspora 
(GEN ED S&H 2).  As indicated by its title and assigned texts, this course is grounded in and introduces students 
to theories of the diaspora and critical race theory, among others (GEN ED S&H 4).

EXAMPLE END.

This statement is extremely important. The �course characteristics� 
describe attributes of S&H courses that are not necessarily 
reflected in the learning outcomes.

Use this part of the form as an opportunity to show the subcommittee 
how to read your syllabus�so that the learning outcomes 
and characteristics are readily emergent to a committee with 
varying degrees of subject-matter expertise.



The restatement of learning outcomes is 
important.  It is required by BFC GenEd policy, and 
it helps the subcommitee.  Note par�cularly that 
this syllabus iden�fies which of the course 
outcomes aligns to which S&H outcome.  This 
helps the subcommitee tremendously. 

A clear statement of 
assessments and 
weigh�ng is crucial so 
that the subcommitee 
understands how 
outcomes are being 
assessed. 

A clear statement of assessments 
and weighting 
is crucial so that 
the subcommittee understands 
how outcomes 
are being assessed.

The restatement of learning outcomes is important. It is required 
by BFC GenEd policy, and it helps the subcommittee. 
Note particularly that this syllabus identifies which 
of the course outcomes aligns to which S&H outcome. This 
helps the subcommittee tremendously.

BEGIN EXAMPLE SYLLABUS.

Indiana University Department of Art and Art History

Instructor: Barbaro Martinez Ruiz
E-mail: bamart@iu.edu

Office Hours: Tuesday: 4 -5 PM R/TV 335

This course is a survey of African cultural expression in the Americas. The course will consider the cultures 
of the African diaspora from multiple perspectives and will explore how politics, religion, and culture 
influence the art of the Black Atlantic. We will focus on works of art and cultural expression that 
emerged when cultures were brought from Africa to the Americas through the slave trade and came 
into both contact and conflict with major western colonial powers. This course also aims to reveal 
the diversity of daily life, religion, social organization and politics of cultures with African origin in 
the diaspora. Focus on major contemporary Afro-Atlantic religions including Palo Monte and Abakua 
in Cuba, Gaga in the Dominican Republic, Revival, Obeah, and Kumina in Jamaica, Vodun in 
Haiti, and Candomble and Umbanda in Brazil. The course will also explore the Afro-American Graphic 
Writing and other forms of visual communication, from ancient rupestrian art and rock painting 
in Africa to present day uses in the Americas.

Participation and Assessment:
Each week there will be required reading for discussion. Required reading is listed below by week. I have 
also listed a wide range of suggested further reading on given topics. All  suggested reading will 
be on reserve in the library.

In addition to reading and class participation, graded requirements include:

Learning Outcomes:

o Lecture participanon and attendance (10%)

Explain how African cultural expression in the Americas was transformed over
time and cite examples 
of the diversity of daily life, religion, social organization,
�and politics of cultures with 
African orieins in the diaspora (S&H 1).

o  Museum field tnip session (15%)

Critically assess how the art of the Black Atlantic was shaped by politics,
religion, and culture of 
the time, and how its contact and confliet with major
western colonial powers can shape our understanding 
of the transatlantic slave

trade (S&H 2).

o Midterm examination (one-hour test) covering shdes and reading (20%)

37 page term paper on topic of choice related to Black Atlantic art, music, or
writine (30%)

o Final examination (one-hour test) covering slides and reading



A clear sense of the readings to be assigned is 
extremely helpful to the commitee.  While the 
commitee does not second-guess faculty 
instruc�onal preroga�ves, having some idea of the 
texts assigned allows the faculty a window into 
the theore�cal approaches and methodologies 
being applied in this proposed S&H course, along 
with an assessment of the qualita�ve and/or 
quan�ta�ve literacy required as an S&H outcome. 

A clear sense of the readings to be assigned is extremely helpful 
to the committee. While the committee does not second-guess 
faculty instructional prerogatives, having some idea 
of the texts assigned allows the faculty a window into the 
theoretical approaches and methodologies being applied in 
this proposed S&H course, along with an assessment of the 
qualitative and/or quantitative literacy required as an S&H outcome.

REQUIRED TEXTS (BOOK TO PURCHASE):

3. Describe the history of the transatlantie slave trade from its beginnings in the
�mid-16th 
century 1o its end in the late 19th century and articulate its effects on
works 
of art and cultural expression throughout the African diaspora, including
the ethical 
implications of the slave trade and its interseetion with human
misration and conflict 
(S&H 3),

**Robert Farris Thompson. Face of the Gods.
**Grey Gundaker. Sig;t of Diaspor'a Diaspora of Signs.

SUGGESTED TEXTS

4. Write an essay that incorporates independent research and resources from the
course and demonsrates an understanding 
of how African art and cultural
i i e R LN e ST L SR

(They will also be made available on reserve at the library).

Robert Farris Thompson. Face of the Gods.  . The Four Moments of the Sun.  . African Art 
in Motion.  . Le Geste Kongo. John Thomton. Africa and Africans in the Making of the 
Atlantic World, 1400 �1800. Simon Battestini. African Writing and Text.

ADDITIONAL 
TEXTS LISTED.

5. Demonstrate a thorough knowledge of the art and material culture of the
African diaspora 
in the context of the transatlantic slave trade, including but not
limited to countries 
such as Cuba, Haiti, the Dominican Republic, Jamaica, and
Brazil (GCC 1).

6. Explain how the forces of colomalization. the economics of the transatlantuc
slave trade and 
resource extraction, and the cultural transfer that accompanied
these phenomena shaped 
300 years of artistie production throughout the African
diaspora (GCC 2).

7. Write knowledgeably and with appropriate termunology about the matenial
culture 
of the African diaspora using the scholarship of critical race 
theory as an
interpretive framework (GCC 3).



It helps the commitee 
tremendously to see how 
the readings interact with 
weekly class ac�vi�es. 

It helps the committee tremendously 
to see how the 
readings interact with weekly 
class activities.



Descrip�ons of the nature of any 
tes�ng are helpful 

Descriptions of the nature of any 
testing are helpful



Detailed syllabus descrip�ons can 
assure the commitee that the 
proposed course allows for 
broader S&H understanding, 
rather than a focused, applied 
approach that pertains only to a 
narrow area of study. 

Detailed syllabus descriptions can assure 
the committee that the proposed 
course allows for broader S&H 
understanding, rather than a focused, 
applied approach that pertains 
only to a narrow area of study.
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